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SANTRAUKA 

Straipsnyje aptariamas mokymosi pasiekimij 
aplanko (angl. portfolio) metodo taikymas 
vertinant neformaliojo ir savaiminio moky- 
mosi pasiekimus (angl. Assessment of Non- 
formal and Informal Learning Achievements/ 
ANILA). Remiamasi profesijos mokytoji} ren- 
gimo pavyzdziu. Sio straipsnio tikslas - istirti 
sio metodo pritaikymo galimybes profesijos 
mokytoji} profesiniam tobulejimui patikrinti 
ir paskatinti diskusijas apie neformaliojo ir 
savaiminio mokymosi pasiekimij vertinimo 
metodus, kurie naudingi tiek reflektyviam 
jsivertinimui, tiek profesiniam atskaitingu- 
mui. Tyrimui naudoti mokslines literatures ir 
dokumentij analizes metodai. 

PAGRINDINiy SAVOKy APIBREZIMAI 

• ANILA kandidatas - asmuo, siekian- 
tis gauti akademinj jvertinimq uz moky- 
mosi patirtis, jgytas ne formalaus mokslo 
institucijose. 

• Ivertinimas - sprendimij priemimas pagal 
vertinimo rezultatus ir nustatytus kriterijus. 

• Kompetencija - gebejimas atlikti tarn tikr;} 
veiklos (proceso) dalj remiantis ziniomis, ge- 
bejimais ir vertybinemis nuostatomis. Tam 


ABSTRACT 

This paper discusses the use of portfolio 
method in the process of assessment of non- 
formal and informal learning achievements 
(ANILA), with reference to the example of 
vocational teacher education. The purpose 
of the article is to explore the use of port- 
folio method as an opportunity to monitor 
the professional development of vocational 
(VET) teachers as well as to foster discus- 
sion on ANILA methodologies, contribut- 
ing to both reflective self-assessment and 
professional accountability. Scientific litera- 
ture and document analysis was employed 
in the research. 

DEFINITIONS OF KEYWORDS 

• ANILA Candidate is a person, seeking to be 
awarded an academic credit for learning expe- 
riences acquired outside the formal education 
institutions. 

• Evaluation - making judgements according 
to assessment results and agreed criteria. 

• Competency (pi. competencies) is a capabil- 
ity to perform a certain part of activity (op- 
eration), on the grounds of knowledge, skills, 
values and attitudes. The combination of 
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tikri} kompetencijij derinys sudaro profesijos 
standard 

• Kompetentingumas - parodyta efektyvi ir 
kokybiska veikla, atitinkanti darbo pasaulio 
reikalavimus. Kompetentingumq apibrezia 
kvalifikacijos lygmuo ir profesine patirtis. 

• Mokymosi pasiekimas - asmens jgytos zi- 
nios, gebejimai ir nuostatos (nepriklausomai 
nuo mokymosi konteksto). 

• Mokymosi pasiekimi f. aplankas (angl. port- 
folio) - sistemingos strukturos mokymosi pa- 
siekimi}, igytij formaliojo mokymo metu ar 
uz jo ribi} arba darbo aplinkoje, irodymij rin- 
kinys, paremtas savianalize. Jame parodyti as- 
meniniai mokymosi ir tobulejimo poreikiai. 

• Numanoma kompetencija - kompetencija, 
kuriai asmuo pateikia jrodymus ir siekia gau- 
ti pripazinimq. 

• Studijij rezultatas - teiginys, apibudinan- 
tys kq besimokantysis turetij zinoti, supras- 
ti ar gebeti atlikti baig^s apibreztq studijij 
program^. 

• Vertinimas - sistemingas mokymosi pasie- 
kimij jrodymq rinkimas ir analize siekiant 
nustatyti, ar jie atitinka studijij rezultatus, 
numatytus studijij programoje ar kompeten- 
cijas, nurodytas profesijos standartuose. 

jVADAS 

Europos S;jjungos valstybiij demesys ug- 
dymo klausimams yra antras prioritetas po 
ekonominiij interesij. ES valstybems budin- 
gas vienodas demesys ugdymo procesams 
ir ugdymo prielaidoms. Aptardamas profe- 
sijos mokytojij rengimo prioritetus, B. Buck 
(2002) teigia, kad jie turi buti labiau siejami 
su ateities darbu mokyklose ir busima moki- 
nip veikla darbo pasaulyje. Darbo orientavi- 
mas j siuos prioritetus skatina naujo poziurio 
j profesijos mokytojp rengimp poreikj. Taciau 
Lietuvoje profesijos mokytojij rengimo sis- 
tema visapusiai dar nefunkcionuoja. Atlikto 


certain competencies constitutes professional 
standard. 

• Competence - demonstrated effective qual- 
ity activity, which meets the requirements of 
the world of work. Competence is determined 
by the level of qualification and professional 
experience of a person. 

• Learning achievements - knowledge, skills 
and attitudes acquired by a person (irrespec- 
tive of the learning context). 

• Portfolio - a systematically structured collec- 
tion of evidence of learning achivements based 
on self analysis, acquired inside or outside the 
formal training or in the work environment. It 
reflects the needs of professional development 
of a person. 

• Implicit competency - is the competency that 
a person claims to evidence and get the recog- 
nition for. 

• Study outcome - the statement of what a 
learner is expected to know, understand and/ 
or be able to demonstrate after a completion of 
a study programme. 

• Assessment - a systematic process of col- 
lecting and analyzing evidence information 
of learning achievements to determine its ap- 
propriateness to study outcomes, foreseen in 
the study programme (or competencies in the 
professional standard). 

INTRODUCTION 

In the European Union, the attention to edu- 
cational issues is a priority area next to the 
economic interests. EU countries can be char- 
acterized by equal attention to educational 
processes and educational background. When 
discussing the priorities of vocational teacher 
education, Buck (2002) states that it should 
be closer related to their future work at school 
and students’ future work in the world of 
work. Orienting the work towards these prior- 
ities fosters the emergence of a new approach 
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tyrimo rezultatai atskleide, kad 30 proc. pro- 
fesijos mokytoji} iki siol nera igij§ formalio- 
sios mokytojo kvalifikacijos (Fokiene, 2006). 

Siame kontekste atsiranda naujij issukiq 
profesijos mokytoji} rengimui - studiji} pro- 
ceso organizavimas turi buti lankstesnis ir 
atviresnis. Tapimo specialistu procesas - tai 
sistemingas profesinis tobulejimas, apimantis 
visus tobulejimo etapus ir trunkantis tol, kol 
sukaupiama tinkama patirtis. Mokymasis yra 
visq gyvenim;} trunkantis procesas, o ne laiko 
tarpas nuo pirmosios pamokos iki dokumen- 
to, suteikiancio kvalifikacijq, gavimo. Aki- 
vaizdu, kad naudingas mokymasis gali vykti 
daugelyje aplinkij ir apimti mokymqsi dar- 
bo vietoje, neakademines bet strukturiskai 
apibreztas mokymosi formas, konferencijas, 
kursus, seminarus, paslaugas bendruomenei 
ir kt. Nors neformaliojo ir savaiminio mo- 
kymosi pasiekinuj pripazinimas yra svarbus, 
taciau profesijos mokytoji} rengimui jis dar 
nera taikomas. Siuo metu taikoma vertinimo 
tvarka turi buti perziureta del nepaprastai 
greitij pokyciq aukstojo mokslo srityje ir dar- 
bo rinkoje. 

Savqs vertinimu grjstas mokymosi pa- 
siekimi} aplanko metodas jau pradedamas 
realizuoti jvairiuose Lietuvos mokymosi sek- 
toriuose. Sis vertinimo budas neturi tvirtq 
tradiciji}, taciau, remiantis kompetencijomis 
grjstu (orientuotu j mokinj) poziuriu j moky- 
mgsi, jj butina pletoti ir pradeti jgyvendinti. 
Straipsnyje aptariamas, o po to pristatomas 
mokymosi pasiekimq aplanko naudojimas 
profesijos mokytoji} rengimo sektoriui, ku- 
riame neformaliojo ir savaiminio mokymosi 
pasiekimi} vertinimas vis dar lieka problemi- 
ne sritis. 

Vertinimas reikalauja daug laiko. Atsi- 
zvelgiant j tai, kad profesinis dirbanciq mo- 
kytoji} rengimo modelis siuo metu keiciamas 
is akademinio j kompetencijomis grist}, kyla 
esminis klausimas: kokie metodai geriausiai 
tikti} profesijos mokytoji} profesiniam tobule- 
jimui, jgytoms zinioms ir jgudziams vertinti. 


to vocational teacher education. In Lithuania, 
however, vocational teacher education system 
is not fully functioning yet. It was evidenced 
by the research into this area that 30% of vo- 
cational teachers still do not have their formal 
teaching qualification (Fokiene, 2006). 

This context provides new challenges for 
vocational teacher education - it requires 
more flexibility and openness when organiz- 
ing the study process. Becoming a profession- 
al is a process of systematic professional devel- 
opment that occurs in all stages of growth and 
continues for as long as appropriate experi- 
ence is formed. Learning is a lifelong process, 
not a period of time from the first lesson till 
obtaining a document that confers the quali- 
fication. It becomes obvious that a valuable 
learning can take place in a variety of settings, 
including, but not limited to: on job training, 
non-academic but structured forms of study, 
conferences, courses, seminars, community 
service, etc. Although the recognition of non- 
formal and informal learning achievements is 
important, it is not a usually applied practice 
in VET teacher education. Current assess- 
ment practices have to be revised against the 
background of concurrent, rapid change in 
higher education and labour market. 

The self-assessment-based portfolio meth- 
od is in the phase of being started to be imple- 
mented in various learning sectors in Lithu- 
ania. This kind of assessment has no deep 
traditions, yet, according to the competence- 
based (learner-centred) learning approach, 
there is a need to develop and implement it. 
The paper will mainly discuss and present the 
portfolio inventory throughout the vocation- 
al teacher education sector, where ANILA 
causes specific problems. 

Assessment is a time-consuming process. 
Taking into consideration that in-service 
professional education of teachers is expe- 
riencing a transfer from academic to com- 
petence model based on school practice, a 
fundamental question arises: what kind of 
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Siame straipsnyje daugiausiai analizuojamas 
mokymosi pasiekinuj aplanko metodas: sie- 
kiama apibudinti jo savybes ir pateikti jo 
taikymo rekomendacijas neformaliojo ir sa- 
vaiminio mokymosi pasiekimi} vertinimo 
kontekste. Sio straipsnio uzdaviniai: 

• apzvelgti neformaliojo ir savaiminio 
mokymosi pasiekinuj vertinimo process ap- 
tarti jo logikq, etapus ir metodus; 

• paaiskinti mokymosi pasiekinuj aplan- 
ko scjvokos savitunuj mokytojo profesijoje; 

• atskleisti mokymosi pasiekinuj aplan- 
ko metodo ypatumus vertinant profesijos 
mokytojij ankstesnio mokymosi pasiekimus. 

1 

NEFORMALIOJO IR SAVAIMINIO 
MOKYMOSI PASIEKIMy VERTINIMAS: 
LOGIKA, ETA PA I IR METODAI 

1.1. NEFORMALIOJO IR SAVAIMINIO 
MOKYMOSI PASIEKIMy VERTINIMO 
TIPAI 

Kompetencijas pripazinti galima jvertinus 
asmens mokymosi pasiekinuj atitikinuj stu- 
dijip rezultatams, numatytiems studijij pro- 
gramoje ar kompetencijoms, nurodytoms 
profesiniuose standartuose. Vertinimas yra 
laikomas informacijos rinkimu, sisteminimu 
ir analize siekiant padaryti sprendinuj, t. y. 
jvertinti. Neformaliojo ir savaiminio moky- 
mosi pasiekinuj vertinimas gali buti apibu- 
dintas kaip sistemingas irodymij apie moky- 
mosi pasiekimus rinkimas ir analize, siekiant 
nustatyti jij atitikim;j studijij rezultatams, 
numatytiems studijij programoje. Neforma- 
liojo ir savaiminio mokymosi pripazinimas 
siejamas su patirtiniu mokymusi, vertina- 
mu pagal isorinius standartus, reikalavimus 
ar kriterijus ( Recognition and Validation..., 
2007). 

Daugeliu atvejij vertinimq galima atlik- 
ti remiantis is anksto nustatytais kriterijais. 


methods would best fit the assessment of 
vocational teachers’ professional growth, 
acquired knowledge and skills? This paper 
mainly addresses the portfolio method aim- 
ing to characterize its features and guidelines 
for its use in the context of ANILA. The fol- 
lowing research objectives are being tackled: 

• To overview the process of ANILA, 
discussing its logics, stages and methods; 

• To explain the concept of portfolio in 
teaching profession; 

• To reveal the characteristics of port- 
folio assessment method in assessing prior 
learning achievements of vocational teachers. 

1 

ASSESSMENT OF NON-FORMAL 
AND INFORMAL LEARNING 
ACHIEVEMENTS: LOGIC, STAGES 
AND METHODS 


1.1. TYPOLOGIES OF ASSESSMENT 
OF NON-FORMAL AND INFORMAL 
LEARNING ACHIEVEMENTS 

Recognition of competencies can be performed 
after having assessed if a persons learning 
achievements correspond to the study outcomes, 
set in a study programme, or competencies, for- 
mulated in a professional standard. Assessment 
is understood as collection, systematization and 
analysis of information in order to take a deci- 
sion, i.e. to evaluate. ANILA can be described as 
a systematic process of gathering and analyzing 
evidence information of learning achievements 
to determine its appropriateness to the study 
outcomes, foreseen in the study programme. 
Recognition of non-formal and informal learn- 
ing refers to the outcome resulting from the 
assessment of experiential learning measured 
against external standards, requirements or cri- 
teria ( Recognition and Validation..., 2007). 

In majority of cases assessment can be 
carried out on the grounds of criteria agreed 
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Mokymosi pasiekimij vertinimo teorijoje ir 
praktikoje isskiriami du pagrindiniai verti- 
nimo tipai: norminis vertinimas ir kriterinis 
vertinimas. Norminis vertinimas suteikia 
galimybiij palyginti besimokanciijjij pasieki- 
mus, todel vertinimo rezultatai priklauso nuo 
bendrojo besimokanciijjij grapes pasiekimij 
vidurkio. Neformaliojo ir savaiminio moky- 
mosi pasiekimij vertinimo atveju tinkames- 
nis yra kriterinis vertinimas, nes jam budin- 
gas besimokanciojo pasiekimij palyginimas 
su is anksto nustatytais kriterijais. 

Pagal vertinimo modeliij klasifikacijcj, 
kurij pateikia Hudges (2005), remdamasis 
FitzPatric, Sanders ir Worten (2004), nefor- 
maliojo ir savaiminio mokymosi pasiekimij 
vertinimj profesijos mokytojij rengime gali- 
ma apibudinti kaip: 

• Orientuot j j rezultat j (vertini- 

mas yra paremtas studijij rezultatais ar 
kompetencijomis) . 

• Orientuotj. j mokymosi vadyb j (re- 
miantis ANILA rezultatais galima daryti 
sprendimus apie formaliojo mokytojij rengi- 
mo sistemos tobulinimj). 

• Orientuotj j vartotoj j (neformaliojo 
ir savaiminio mokymosi pasiekimij vertini- 
mo efektyvumas ir naudingumas yra nuolat 
tiriamas apklausiant pagrindinius socialinius 
dalininkus: profesijos mokytojus, profesijos 
mokytojij rengejus ir profesiniij mokyklij 
vadovus). 

• Orientuotj j profesiny patirtj (patirtis, 
jgyta neformalaus ar savaiminio mokymosi 
budu, yra pagrindinis vertinimo objektas). 

• Orientuotas j mokymjsi (remiantis 
vertinimo rezultatais, parengiamas asmeninis 
mokymosi planas siekti tolimesnio profesinio 
tobulejimo). 

Turint galvoje, kad neformaliojo ir sa- 
vaiminio mokymosi pasiekimij vertinimo 
procedura pradedama patikrinimu ir egza- 
minavimu, o baigiama asmeniniij profesinio 
tobulejimo planij kurimu, svarbu pamineti, 
kad neformaliojo ir savaiminio mokymosi 


upon in advance. In theory and practice of 
assessment of learning achievements, two 
main types of assessment are distinguished: 
the norm-based and criteria-based assess- 
ment. The normative assessment provides 
the possibilities to compare learners’ achieve- 
ments; and therefore, assessment results de- 
pend on the overall average of achievements 
of a group of learners. In the case of ANILA, 
the criteria-based assessment is more ap- 
plicable, as it is characterized by the com- 
parison of learner’s achievements against the 
criteria agreed in advance. Learners assess 
their achievements with regard to the study 
outcomes set in the curriculum. 

According to the classification of as- 
sessment models, characterized by Hudges 
(2005), with reference to FitzPatric, Sanders 
and Worten (2004), ANILA in VET teacher 
education can be described as: 

• Outcome-oriented (as it is based on 
study outcomes or competencies). 

• Learning management oriented (as 
according to ANILA results, one can make 
decisions on improving the system of formal 
education of teachers). 

• Consumer- oriented (as the effec- 
tiveness and usefulness of ANILA is being 
constantly researched by surveying major 
stakeholders: VET teachers, VET teacher 
educators as well as heads of VET schools). 

• Professional experience oriented (be- 
cause experience gained in non-formal or in- 
formal ways is the main object of assessment). 

• Learning oriented (because on the 
grounds of the assessment results, a personal 
learning plan for further professional devel- 
opment is being prepared). 

Keeping in mind that the procedure of 
ANILA starts with testing and examining 
and finishes with personalized professional 
development plans, it is worth mentioning 
that ANILA is not only about the measure- 
ment of learning achievements, but also 
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pasiekimi} vertinimas nera susijys vien tik 
su mokymosi pasiekinuj jvertinimu, bet ir 
su efektyviausio mokymosi budo parinkimu 
konkreciam asmeniui. 

S. Bailie ir C. O’Hagan (1998), atsizvelg- 
dami j Ch. Butterworth (1992), pateikia du 
vertinimo modelius, atspindincius ANILA 
tikslus. Pirmasis s^lyginai yra pavadintas 
„atitikimo modeliu“, nes jo svarbiausias tiks- 
las - formalizuoti neformaliojo ir savaiminio 
mokymosi pasiekimus (ar jgytos zinios ir 
gebejimai atitinka studijp rezultatus, pateik- 
tus studijij programoje). Antrasis - „augimo 
(tobulejimo) modelis" - laikomas nepriklau- 
somu mokymosi patirties tyrimu. Siuo atveju 
asmuo savo iniciatyva, taikydamas jvairius 
metodus, renka informaciiy jrodymus ir ap- 
mysto savo pasiekimus, jgytus neformaliojo 
ir savaiminio mokymosi eigoje. Augimo mo- 
delis atitinka formuojamojo vertinimo, pa- 
dedancio pasiekti mokymosi vis^ gyvenim^ 
tikslus, s^voky Net jei mineti modeliai pa- 
teikiami juos supriesinant, siuo metu vyrauja 
tendencija naudotis abieji} model ip savybe- 
mis. Augimo modeliu galima remtis visos 
profesijos mokytojo karjeros metu: ruosda- 
mi mokymosi pasiekimi} apian kip mokytojai 
renka jrodymus apie savarankisky patirtinj 
mokymosi, dalyvavimi} jvairiuose profesinio 
pobudzio renginiuose, pripazinim^ profesi- 
neje srityje ir 1. 1„ o atitikimo modelis skirtas 
nuolat tikrintis del atitikimo standartams. 

1 .2. ANILA: JRODYMAIS PAREMTAS 
TYRIMAS 

Pagal etapus ir logiky neformaliojo ir savai- 
minio mokymosi pasiekimi} vertinimo 
process butp galima splyginai palyginti 
su jrodymais paremtu empiriniu tyrimu, 
apimanciu siuos etapus: tyrimo tikslo ir prob- 
lemos formuluote, hipotezes iskelimas, jos 
tyrimas, remiantis rasytiniais ir empiriniais 
saltiniais, ir galiausiai isvadij darymas. Svarbu 
pamineti, kad sis procesas apima ne maziau 
kaip du zmones: kandidati} ir vertintojy Taciau 


about finding the most effective learning 
path for an individual learner. 

Bailie and O’Hagan (1998), with regard 
to Butterworth (1992), present two assess- 
ment models reflecting the aims of ANILA. 
The first one is relatively called “the corre- 
spondence model” since its main aim is to 
formalize the achievements of non-formal 
and informal learning (whether demon- 
strated knowledge and skills correspond to 
the study outcomes in the curriculum). The 
second one is “the growth model” and it is 
described as an independent investigation of 
learning experience when an individual, on 
his own initiative and with the help of various 
methods, collects information and evidence 
and reflects on his own achievements gained 
through non-formal and informal learning. 
The growth model corresponds to the con- 
ception of formative assessment contributing 
to the goals of lifelong learning. Even though 
the mentioned models are presented as op- 
posing ones, the present-day tendency is to 
use the features of both models. The growth 
model can be used throughout the entire ca- 
reer of a VET teacher: when preparing the 
portfolio of learning achievements, teachers 
collect evidence of independent experiential 
learning, participation in various profession- 
al events, acknowledgements in their profes- 
sional sphere, etc., whereas the correspon- 
dence model serves as a periodic checking 
against standards. 

1.2. ANILA: EVIDENCE BASED RESEARCH 

According to its stages and logics, the process 
of ANILA could be relatively compared to the 
process of the empirical research that is based 
on evidence and that includes such steps as 
formulating the research problem and goal, 
raising the hypothesis, examining the hypot- 
hesis on the grounds of written and empirical 
resources, and, finally, drawing conclusions. 
It is important to mention that the process 
of ANILA employs at least two persons: the 


Ausra FOKIENE, Laima SAJIENE 
PORTFOLIO METODAS VERTINANT NEFORMALIOJO IR SAVAIMINIO MOKYMOSI PASIEKIMUS 
PORTFOLIO METHOD IN ASSESSMENT OF NON-FORMAL AND INFORMAL LEARNING ACHIEVEMENTS 147 


gerosios praktikos pavyzdziuose dar randamas 
ir patarejas, kuris konsultuoja kandidat^ pasi- 
rengimo vertinimui metu. 1 lenteleje sugret- 
inami empirinio tyrimo etapai ir neformaliojo 


Candidate and the Assessor. In the examples 
of good practice there is also the Counsellor, 
who gives consultations for the Candidate in 
the process of preparation for the assessment. 


1 lentele. Empirinio tyrimo ir ANILA etapi) sqsajos 
Table 1 . Comparison of stages in empirical research and ANILA 


EMPTRLNLO TYRLMO 
ETAPAL / STAGES OF 
EMPIRICAL RESEARCH 

ANILA VEIKSMAI / ACTIONS OF ANILA 

Tyrimo problemos 
nustatymas 
Identifying research 
problem 

Kandidatas pateikia prasymq studijuoti ar pareigoms gauti, taciau ankstesnis 
mokymasis ir/arba profesine patirtis nera dokumentuota ir jvertinta. 

Candidate applies to a study programme or job position, yet a part of prior lear- 
ning and/or professional experience is not documented and no credit awarded. 

Tyrimo tikslo 
formulavimas 
Formulating the goal of 
the research 

Kandidatas praso ankstesnio mokymosi pasiekimij pripazinimo pagal mokymosi 
rezultati}, pateiktij studijij programoje, sqrasq. 

Candidate claims for recognition of prior learning achievements, according to the 
list of study outcomes in the study programme. 

Hipotezes iskelimas 
Raising hypothesis 

Kandidatas teigia, kad jis/ji jgijo tarn tikrij zinii} ir gebejimt} neformaliojo ir 
savaiminio mokymosi ar profesines patirties eigoje. Kompetenciji}, kurias prasoma 
pripazinti, identifikavimas. 

Candidate states that he/she has acquired certain knowledge and skills during 
non-formal and informal learning or professional experience. Identification of 
competencies to be recognized. 

Hipotezes tikrinimas 
rasytiniuose saltiniuose 

Examining hypothesis in 
written resources 

Kandidatas paruosia ir pateikia savianalize grjstq mokymosi pasiekimq aplankq, 
kuriame pateikia dokumentuotus numanomij kompetenciji} (t. y. ziniq, gebejimq, 
vertybiq ir poziuriq) jrodymus. 

Candidate prepares and submits self-analysis based portfolio, which includes 
documented evidence of implicit competencies (i.e. knowledge, skills, values and 
attitudes). 

Hipotezes tikrinimas 
empiriniuose saltiniuose 

Examining hypothesis in 
empirical resources 

Vertintojas pasirenka konkrecius vertinimo metodus: 

- zinioms jvertinti 

- gebejimams jvertinti 

- vertybems ir poziuriams jvertinti 
Assessor chooses certain assessment methods: 

- for assessing knowledge 

- for assessing skills 

- for identifying values and attitudes 

Duomenif analize 
Data analysis 

Vertintojas lygina dokumentuotus jrodymus su empirinio patikrinimo rezultatais 
(pavyzdziui, mokymo veiklos stebejimas, kandidato apklausa ir pan.) 

Assessor compares the documented evidence with the results of empirical exami- 
nation (e.g. observation of teaching activity, interview with the Candidate, etc.) 

Isvados 

Conclusions 

Vertintojas nusprendzia, ar/ kurios numanomos kompetencijos gali buti pripazjs- 
tamos. Vertintojas rekomenduoja kandidatui individualq studijij planq remdamasis 
ANILA rezultatais. 

Assessor makes the decision whether and which implicit competencies can be 
recognized. Assessor recommends Candidate an individual study plan based on the 
results of ANILA. 
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bei savaiminio mokymosi pasiekimij vertini- 
mo veiksmai. 

Hipotezes iskelimo etape neformaliojo ir 
savaiminio mokymosi pasiekimij vertinimo 
atveju nustatoma, kurias numanomas kom- 
petencijas, jgytas neformaliojo ir savaiminio 
mokymosi metu, galima butij pripazinti. Nu- 
manomos kompetencijos nustatomos (iden- 
tifikuojamos) pagal studijij rezultatij sqrasq 
(pateiktq studijij programoje) ar kompeten- 
cijas (randamas profesiniuose standartuose). 
Kitaip sakant, identifikavimas - tai asmeninio 
mokymosi pasiekimij, kuriuos reikes pagrjs- 
ti ANILA proceso metu, s;jraso parengimas. 
Siame etape svarbiausia - kandidato sijmo- 
ningumas ir aktyvumas. Hipotezes tikrinimas 
rasytiniuose saltiniuose apima visq jmanomq 
dokumentij ir sertifikatq, kuriais galima jro- 
dyti tam tikrij ziniij ir gebejimij jgijimq pro- 
fesines patirties metu, surinkimq. Pagrindinis 
siuo etapu - mokymosi pasiekimij aplanko 
( portfolio ) metodas. Mokymosi pasiekimq 
aplanko parengimas - tai „popierinip“ jro- 
dymp rinkimas, kurj atlieka pats mokytojas 
(ANILA kandidatas), padedamas patarejo, o 
jrodymus, pateiktus aplanke, vertina kvalifi- 
kuotas vertintojas. 

Surinkus visus dokumentuotus jrody- 
mus, pereinama prie empirinio patikrinimo 
etapo. Priklausomai nuo numanomp kom- 
petencijp ir pateiktp dokumentinip jrodymp, 
vertintojas pasirenka empirinio vertinimo 
metodus. Siame etape numanomos kom- 
petencijos lyginamos su kompetencijomis, 
pateiktomis profesiniuose standartuose, ar 
mokymosi rezultatais, nurodytais pasirinkto- 
je mokymo programoje taikant atitinkamus 
vertinimo metodus (pvz., testus, pokalbius, 
mokymo stebejimij ir pan.). Apibendrinus 
metodus, kurie aprasomi jvairip autorip (Da- 
vies, Golacher, Reeve, 1998; Vargas Zuniga, 
2002; Webb, 2006, Teresevciene, Lauzackas, 
2003), 2 lenteleje atskleidziamas konkrecip 
vertinimo metodp tinkamumas siekiant jver- 


Table 1 juxtaposes the stages of empirical re- 
search and the actions of assessment of non- 
formal and informal learning achievements. 

The phase of raising the hypothesis in the 
case of ANILA is identification of the implicit 
competencies, achieved by a person during 
the processes of non-formal and informal 
learning, that can be selected for recognition. 
Identification of the implicit competencies 
is being done in accordance with the list of 
study outcomes (in the study programme) or 
competencies (in the professional standard). 
In other words, the identification means pre- 
paring a personal list of learning achieve- 
ments, to be evidenced and proven during 
the process of ANILA. In this stage, aware- 
ness and activeness of the ANILA candidate 
is emphasized. Examining the hypothesis in 
written resources means gathering various 
possible documents and certificates that can 
prove the acquisition of certain knowledge 
and skills during professional experience. 
The dominating method in this stage is port- 
folio. Preparation of portfolio, i.e. gathering 
the “paper” evidence, is performed by the 
teacher (ANILA Candidate) him/herself with 
the support of the Counsellor, whereas the as- 
sessment of the evidence, presented in a port- 
folio, is undertaken by a qualified Assessor. 

After all documented evidence has been 
gathered into portfolio, the phase of empiri- 
cal examination follows. Subject to the list of 
implicit competencies as well as to the sub- 
mitted documental evidence, the empirical 
assessment methods are chosen by the Asses- 
sor. In this stage, identified implicit compe- 
tencies are compared to those set in the pro- 
fessional standard or to the study outcomes 
in a chosen study programme by applying ap- 
propriate assessment methods (such as tests, 
interviews, observations of teaching, etc.). 
After drawing generalizations on the meth- 
ods discussed by different authors (Davies, 
Golacher, Reeve, 1998; Vargas Zuniga, 2002; 
Webb, 2006, Teresevciene, Lauzackas, 2003), 
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2 lentele. Mokymosi pasiekimi) vertinimo metodai 
Table 2. Methods for assessment of learning achievements 


VERTINIMO METODAS / ASSESSMENT METHOD 

KOMPETENCIJOS SUDETINES 
DALYS / INTEGRAL PARTS OF 
COMPETENCY 

2/k 

G/S 

V 

Portfolio (mokymosi pasiekimi} aplankas ) / Portfolio 

o 

O 

o 

Testas teorinems zinioms patikrinti / Test for checking theoretical 
knowledge 

• 

- 

- 

Praktinii} gebejimi} testas / Test for checking practical abilities 

o 

• 


Pokalbis su profesijos mokytoju (interviu) / Interview with a VET teacher 

• 

o 

• 

Mokomosios veiklos stebejimas / Observation of teaching activity 

o 

• 

• 

Sav^s vertinimas / Self-assessment 

- 

• 

o 


Z - zinios / K - knowledge, } - jgudziai / S - skills, V - vertybes / values 
• - pilnai / fully, o - is dalies / partly 


tinti atskiras sudedam^sias kompetencijos 
dalis: zinias (Z), jgudzius (|) ir vertybes (V). 

Kaip matyti is 2 lenteles, mokymosi pa- 
siekimi} aplanke tvirtinama apie tam tikri} 
mokymosi pasiekimi} - zinit}, jgudziq ir ver- 
tybinii} nuostatij - turejimt}. Si informacija, 
kaip kandidato surinktq i rodymij apie (nu- 
manomus) mokymosi pasiekimus rinkinys, 
privalo buti patikrinta naudojant kitus ver- 
tinimo metodus, leidziancius jsitikinti, kad 
kandidato aplanke nurodyti gebejimai atitin- 
ka studiji} programos rezultatus. 

Kiekvienas savo iniciatyva gali pradeti 
neformaliojo ir savaiminio mokymosi pasie- 
kimi} vertinimo procedure ANILA kandida- 
tas padedamas patarejo mokymosi pasiekimi} 
aplanke isvardija jgytus gebejimus ir pateikia 
profesines patirties jrodymus. Tokiu budu 
sukaupta medziaga veliau tampa atspirties 
tasku siekiant jforminti neformaliojo ir/arba 
savaiminio mokymosi pasiekimus. 

Antroje straipsnio dalyje didziausias 
demesys bus sutelktas j profesijos mokyto- 
jo, siekiancio gauti ankstesnio mokymosi 
pripazinim;}, mokymosi pasiekimi} aplanko 
rengim;}. 


Table 2 illustrates the suitability of particular 
assessment methods when assessing the con- 
stituent parts of competencies: knowledge 
(K), skils (S), and values and attitudes (V). 

Portfolio can “claim” the possession of 
certain learning achievements: knowledge, 
skills and attitudes / values. Being a collec- 
tion of evidence on (suppositional) learning 
achievements gathered by the Candidate, this 
information s hould be verified using other 
assessment methods to ascertain if the abili- 
ties, indicated in the portfolio, correspond 
the outcomes of the study programme. 

Everyone can start the ANILA proce- 
dure on his/her own initiative. With the 
help of a Counsellor, the ANILA Candidate 
lists gained abilities and collects evidence of 
professional experience in a portfolio. Accu- 
mulated portfolio material of such kind later 
becomes an initial point while in the process 
of formalization of personal non-formal and/ 
or informal learning achievements. 

The second part of the article will focus 
on the issue of preparing the portfolio of a 
VET teacher applying to get the recognition 
of his/her prior learning. 
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2 

STRUKT0RIZUOTAS |RODYMy APIE 
ANKSTESNJ MOKYM/\SI PATEIKIMAS 

2.1. KAS YRA (MOKYTOJO PATIRTIES) 
APLANKAS (PORTFOLIO)? 

Apskritai, mokymosi pasiekimp aplankas yra 
apmqstymq ir hipoteziq apie individual^ pa- 
tirtj ir veiklij, atliktq per tam tikrq laikotarpj, 
rinkinys. Aplanko metodas naudojamas pa- 
deti savarankiskai besimokantiems asmenims 
uzfiksuoti, susisteminti, integruoti ir is naujo 
panaudoti savo neformaliojo ir savaiminio 
mokymosi pasiekimus per tam tikrq laiko 
tarpq, jis taip pat skatina besimokanciuosius 
pasinaudoti sia sukaupta informacija planuo- 
jant ir vertinant savo mokymosi pazangq (Ste- 
fani, Mason, Pegler, 2008). Neformaliojo ir 
savaiminio mokymosi pasiekimp vertinimo 
kontekste, mokymosi pasiekimp aplankp ga- 
lima pavadinti issamia ataskaita, apibudinan- 
cia ir dokumentais patvirtinancia ankstesnio 
mokymosi (neformaliojo ar savaiminio) pa- 
siekimus. Paremtas sav^s vertinimu, sis me- 
todas sudaro splygas besimokantiesiems tapti 
savo pacip mokymosi pazangos socialiniais 
dalininkais. Harris ir Bell (1990) nuomone, 
toks vertinimas nera siejamas tik su besimo- 
kancipjp naudai vykdoma veikla, bet taip pat 
siejamas su pacip besimokancipjp atliekama 
veikla ir bendradarbiavimu su jais. 

Mokytojo pasiekimp aplankas yra susijys 
su mokytojo profesijos specifika. Tai doku- 
mentuota mokytojo mokymosi proceso isto- 
rija mokymosi standartp kontekste (Painter, 
2001, cituojama Bullock & Hawk, 2005). No- 
rint sekmingai sukurti mokymosi pasiekimp 
aplankp reikia spmoningai parinkti jrodymus 
ir nuosekliai apmpstyti veiklos rezultatus, ku- 
rie suteikip jzvalgp apie mokytojo profesinj 
tobulejimp. Mokytojo pasiekimp aplanke de- 
dami pamokp planp pavyzdziai, mokymosi 
dalykai ir profesiniai dokumentai, atspindintys 
mokytojo zinias, jgudzius ir jsitikinimus (ver- 
tybes ir poziurius) (Bullock & Hawk, 2005). 


2 

STRUCTURED PRESENTATION OF 
EVIDENCE ON PRIOR LEARNING 

2.1 . WHAT IS A (TEACHING) PORTFOLIO? 

Generally speaking, portfolio is a collection 
of reflections and speculations on individual 
experience as well as assignments accomplis- 
hed over a period of time and gathered into 
a file. Portfolio method is used to help indi- 
vidual learners capture, organize, integrate 
and reuse the achievements of their formal, 
non-formal and informal learning experien- 
ces acquired over a certain period of time; to 
allow learners to take advantage of this accu- 
mulated information when planning and as- 
sessing the progress of their learning (Stefani, 
Mason, Pegler, 2008). In the context of ANI- 
LA, portfolio can be defined as a comprehen- 
sive report that describes and documents the 
achievements of a person’s prior (non-formal 
and informal) learning. Being self-assessment 
based, portfolio method enables learners to 
become the stakeholders of their individual 
learning progress. According to Harris and 
Bell (1990), this kind of assessment is not just 
something “done to” learners but also “done 
with” and “done by” learners. 

A teaching portfolio is specific to the 
education profession. Teaching portfolio is 
a documented history of a teacher’s learn- 
ing process, viewed against a set of teaching 
standards (Painter, 2001 in Bullock & Hawk, 
2005). Successful development of a complete 
portfolio is achieved through the deliberate 
selection of evidence and thoughtful reflec- 
tions of those artefacts, which provide in- 
sight into teacher’s professional development. 
Teachers’ portfolio contains the samples of 
lesson plans, units of study and professional 
documents reflecting knowledge, skills and 
beliefs (values and attitudes) of the teacher 
(Bullock & Hawk, 2005). Developing the 
portfolio as a method to assess teachers’ pro- 
fessional development was grounded on the 
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Mokymosi pasiekimij aplanko kurimas, kaip 
mokytojo profesinio tobulejimo vertinimo 
metodas, buvo paremtas nuostatomis, kad 
mokytojai privalo sugebeti ir noreti nuolat ir 
tikslingai savarankiskai mokytis, tobuleti ir 
suprasti savo profesines veiklos privalumus ir 
trukumus. 

Profesijos mokytojq rengimo kontekste 
mokymosi pasiekimij aplankas tampa gali- 
mybe pademonstruoti profesinj tobulejimq, 
kuris butij paremtas asmeniniais interesais ir 
mokymosi poreikiais. Aplanko rengimas turi 
suteikti mokytojui galimyb^ apm;jstyti savo 
mokymosi ir veikkj (Hebert, 1992). Klenowski 
(2002) teigia, kad aplankas gali apimti nema- 
z;j skaiciij vertinimo tikslij siekiant pagerinti 
mokymo bei mokymosi procesus - atskaito- 
myby, sumuojamqjj vertinimq, patvirtinim;j, 
atrankij, paskatinim;j, vertinim;j ir jvertinimq. 
Be neformaliojo ir savaiminio mokymosi pa- 
siekinuj vertinime panaudojimo, Pollard & 
Tann (1995) nurodo ir kitas galimybes, kaip 
pritaikyti mokymosi pasiekimij aplankq: 

• Tiems, kurie yra susij^ su profesijos 
mokytojij rengimo organizavimu - susipa- 
zinti su mokytojo pasiekimais, jvertinti jij 
svarbtj ir pateikti atsiliepimus. 

• Mokytojui - pletoti savo zinias bei 
jgudzius ir siekti profesinio tobulejimo. Del 
didejancios motyvacijos ir ivairiij skatinimo 
formij, numatyti savo tolesnj tobulejimq, pa- 
siekimus, trukumus ir galimybes. 

• Mokytojij rengimo institucijoms - nu- 
statyti studijavimo problemas, pakeisti stu- 
dijip programas, formas ir metodus, studijij 
proceso organizavimo tvarkq, kad mokytojij 
parengimas butij efektyvesnis. 

Svarbu pabrezti tai, kad neformaliojo ir 
savaiminio mokymosi pasiekimij vertinimo 
atveju, mokytojo pasiekimij aplankas naudo- 
jamas ne tik sav^s vertinimui, bet ir isoriniam 
jvertinimui. Todel aplanke pateikta informa- 
cija turi buti aiski abiem „auditorijoms“ - 
mokytojui (ANIL A kandidatui) ir vertinto- 
jui, kuris privalo atlikti isorinj ivertinimij. 3 


principle, that it is essential for teachers to be 
able and desire to learn and develop on their 
own constantly and purposefully, to perceive 
strengths and weaknesses in their profession- 
al activity. 

In the context of VET teacher educa- 
tion, portfolio becomes a possibility to dem- 
onstrate professional development based on 
personal interests and learning needs. The 
preparation of portfolio has to provide a 
real opportunity for a teacher to think over 
his / her own learning and activity (Hebert, 
1992). Klenowski (2002) maintains that 
portfolio can serve a range of assessment 
purposes - accountability, summative as- 
sessment, certification, selection, promo- 
tion, appraisal and assessment in support of 
teaching and learning processes. Pollard & 
Tann (1995) distinguish the following op- 
portunities for portfolio application besides 
ANILA: 

• For those involved in organizing 
VET teacher education - to get acquainted 
with teacher achievements, assess their sig- 
nificance and provide feedback. 

• For a teacher - to develop his/her 
knowledge and skills and foster profes- 
sional development due to growing mo- 
tivation and a variety of encouragement 
forms; clearly envisage personal develop- 
ment, achievements, shortcomings and 
possibilities. 

• For teacher education institutions - 
to identify study problems, modify study 
programmes, forms and methods and study 
process organization in order to provide a 
more effective education for teachers. 

It is important to emphasize that in the 
case of ANILA, a portfolio of a teacher is 
used both for self-assessment and external 
review. Therefore, the information in port- 
folio should address and be clear for both 
“audiences” - a teacher (ANILA Candidate) 
him/herself and the Assessor, who has to 
do the external review. Table 3 explains the 
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3 lentele. Mokymosi pasiekimu aplanki) tipai (pritaikyta is Hartnell-Young, Morris, 2007; Bullock, Hawk, 2005) 
Table 3. Typology of Portfolios (adapted from Hartnell-Young, Morris, 2007; Bullock, Hawk, 2005) 


PROFESINIO TOBULEJIMO TIKSLAI / 
PROFESSIONAL DEVELOPMENT PURPOSES 

RINKODAROS TIKSLAI 
(PARODOMASIS APLANKAS) 
DARBO SUSIRADIMAS 
MARKETING PURPOSES 
(SHOWCASE PORTFOLIOS) 
OBTAINING EMPLOYMENT 

Formuojamasis (tobulejimo aplankas) 
Mokymosi palaikymas 
Formative (Growth portfolios) 
Supporting learning 

Sumuojamasis (atskaitomybes aplan- 
kas) Mokymosi jvertinimas 
Summative (Accountability 
portfolios) Evaluating learning 

Tikslas. Gauti patarimi}/ jgyti 
supratimq apie mokomosios veiklos 
tobulinimq 

Aim-, to get consultations / aware- 
ness on improving own teaching 
activity 

Tikslas. Priimti vertinamq- 
jj sprendimq apie atitikimq 
reikalavimams 
Aim: to take evaluative deci- 
sion about qualifying against 
requirements 

Tikslas. Gauti pareigas / 
kvalifikacijq 

Aim: to get a position / 
qualification 

Tiksline audifon/a.Pats/pati ir mo- 
kymosi padejejas/mentorius 
Audience: self and learning facilita- 
tor / mentor 

Tiksline auditorija. Pats/pati ir 
vertintojas 

Audience: self and assessor 

Tiksline auditorija. (Potencialus) 
darbdavys 

Audience: (potential) employer 

Savybes 

Apima dalykus, kuriuos reikia 
aptarti su mokymosi padejeju/ 
mentoriumi (mokymo koncepcija, 
klases valdymo planai, mokymo 
strategijos ir pan.) 

Features: 

Includes issues to be discussed 
with learning facilitator (teaching 
philosophy, classroom management 
plans, teaching strategies, etc.) 

Savybes 

Paremtas profesijos standartais 
ar studijq rezultatais, nurodytais 
studijq programoje 

Features: 

Based on professional stan- 
dards or study outcomes in the 
curriculum 

Savybes 

Apima geriausius pavyzdzius, 
geriausiai atskleidziancius profe- 
sin§ veiklq 

Features: 

Includes best examples, illustra- 
ting ones professional activity 

Naudojimo pavyzdziai 
Profesinio tobulejimo planavimas 
Nuolatinio profesinio tobulejimo 
fiksavimas 

Pasiekimq jvertinimas: mokymasis 
visq gyvenimq 
Examples of usage: 

Professional development planning 
Recording of continuing professio- 
nal development 

Celebration of achievements: life- 
long learning 

Naudojimo pavyzdziai 

Reikalavimai siekiant jstoti j 

universitetq/kursus 

Veiklos perziura ir paaukstinimas 

pareigose 

Profesine atestacija 
Examples of usage: 

University admission / Course 
requirements 
Performance review and 
promotion 

Professional certification 

Naudojimo pavyzdziai 
Kreipiantis del darbo 
Prisistatant „klientams“ 
Organizaciniai gebejimai (perso- 
nalo gebejimai, pateikti moky- 
klos bendruomenei) 

Examples of usage: 

Job application 
Introduction to “clients” 
Organizational capability (abi- 
lities of the staff, presented for 
school’s community) 


lenteleje pateikiami trys pagrindiniai moky- 
mosi pasiekimi) aplanko tipai, kurie apibudi- 
nami pagal jij tikskp profesinis tobulejimas, 
atskaitomybe ir rinkodara. 

Taigi egzistuoja keletas mokymosi pa- 
siekimi} aplanki} tipi}, kuriais gali pasinau- 
doti mokytojas siekdamas atitinkami} tikslij: 


three main types of portfolios, which can be 
characterized by their purposes: professional 
development, accountability and marketing. 

It is apparent that there are several types 
of portfolio, which can be used by teachers, 
depending on the goal: professional develop- 
ment, evaluation or marketing. The portfolio 
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profesinio tobulejimo, vertinimo ir rinkoda- 
ros. Mokymosi pasiekimij aplankas nefor- 
maliojo ir savaiminio mokymosi pasiekimij 
vertinimo kontekste pirmiausia reikalingas 
vertinimo tikslais, taciau vertinimo rezultatai 
skatina profesinj tobulejimq atsizvelgiant j as- 
meninius mokymosi poreikius. 

Portfolio - tai aplankas, kuriame sukaupti 
kandidato atliktij uzduociij pavyzdziai. ANI- 
LA kandidatas kaupia esminq medziagq viso 
mokymosi proceso eigoje: jvairius sertifika- 
tus is kvalifikacijos kelimo kursq, studijuotij 
literatures salt in iq sqrasq, pastabas apie lite- 
ratures analiz^, pamokij planus, susirinkimij 
programas, aprasus, projektus, veiklos apra- 
sus, atliktas uzduotis ir 1. 1. 

Pagrindinis mokymosi pasiekimij ap- 
lanko rengimo principas - nuolatinis savo 
veiklos ir mokymosi apm;jstymas. Mokytojai 
mokosi is patirties. Taciau norint efektyviai 
mokytis, butina tobulinti savo reflektyvius 
gebejimus, kadangi pats efektyviausias mo- 
kymasis vyksta reflektavimo ir analizes metu. 

2.2. PORTFOLIO RENGIMAS 
ANKSTESNIO MOKYMOSI PASIEKIMAMS 
VERTINTI 

Renkantis, kokio tipo mokymosi pasiekimij 
aplankj. kurti, butina atsizvelgti j siuos aspek- 
tus: tikslq, principus ir vertinimo procedure 
Neformaliojo ir savaiminio mokymosi pasie- 
kimij vertinime mokymosi pasiekimij aplan- 
ko uzdavinys - surinkti, atrinkti, apimjstyti, 
suplanuoti ir pateikti (Barrett, 2000) moky- 
mosi pasiekimij (ziniq, jgudziq, vertybiij ir 
poziuriq), jgytij neformaliojo ir savaiminio 
mokymosi aplinkoje, jrodymus siekiant jij 
pripazinimo. Todel jrodymai, pateikti aplan- 
ke, yra pagrindas (ar vizitine kortele) kitam 
ANILA proceso etapui - pasirinkti konkre- 
taus vertinimo turinj ir metodus. 

Neformaliojo ir savaiminio mokymosi 
pasiekimij vertinimo atveju pasitelkiami sie 
vertinimo principal, sijlygojantys mokymosi 
pasiekimij aplanko rengimcj: 


in ANILA context first serves the evaluation 
goal, yet the assessment results lead to the 
professional development, which is driven 
according to personal learning needs. 

Portfolio is a file where the samples 
of Candidate’s accomplished assignments 
are collected. The ANILA Candidate ac- 
cumulates a collection of essential material 
throughout the learning period, i.e. various 
certificates from qualification upgrading 
courses, a list of literature resources that have 
been studied, remarks on literature analysis, 
lesson plans, meeting schedules, descrip- 
tions, projects, activity descriptions, per- 
formed tasks, etc. 

The main principle of portfolio prepara- 
tion is a constant reflection of one’s own ac- 
tivity and learning. Teachers learn through 
experience. In order to learn efficiently, 
however, it is necessary to develop reflection 
skills, as the most efficient learning takes 
place through reflection and analysis. 

2.2. PREPARING PORTFOLIO FOR 
ASSESSMENT OF PRIOR LEARNING 
ACHIEVEMENTS 

When choosing which kind of portfolio to 
construct, it is essential to consider the follow- 
ing aspects: the purpose, principles and pro- 
cess of assessment. The objective of portfolio 
in ANILA is to collect, select, reflect, project 
and present (Barrett, 2000) the evidence of 
learning achievements (knowledge, skills, val- 
ues and attitudes), acquired in non-formal or 
informal learning setting having the purpose 
to get the recognition. Thus, evidential infor- 
mation presented in a portfolio is the basis (or 
hke a business card) for further elaboration of 
ANILA process - choosing a particular con- 
tent and methods of assessment. 

In the case of ANILA, the assessment 
principles that influence the preparation of 
the portfolio are as follows: 

principle 1: Integrity / Process approach 
is grounded on a series of procedures 
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I principas. Integralumas/procesinis po- 
ziuris paremtas kai kuriomis proceduromis, 
apimanciomis ANILA sistemos kurimq ir 
pletojimq. Pabreziama, kad butina atsizvelgti 
j laipsniskas neformaliojo ir savaiminio mo- 
kymosi vertinimo proceduras, o kiti vertini- 
mo metodai bus taikomi informacijai, pateik- 
tai aplanke, patikrinti. 

II principas. Vertinimo metodq jvairiapu- 
siskumas iskelia mokymosi metodq jvairoves 
ir trianguliacijos butinyb^ siekiant pagrjsti 
vertinimo rezultatus issamesne kognityvi- 
niq, psichomotoriniij ir emociniq mokymosi 
pasiekimp analize. Vertinimo metodai turi 
apimti rasytines informacijos vertinimp ir 
empirinip jrodymp apie numanomas kompe- 
tencijas, kurias siekiama pripazinti, analiz^. 

III principas. Tikslingumas laikomas ga- 
limybe panaudoti vertinimo rezultatus, pasi- 
rinkti tp formaliojo ugdymo programp, kuri 
geriausiai atitinka asmeninius mokymosi 
poreikius ir yra paskata toliau dalyvauti visp 
gyvenimp trunkancio mokymosi procesuose. 

IV principas. Vertinimo ir pripazinimo 
palengvinimas apibreziamas kaip modelis, 
kuris uztikrina, kad ANILA kandidatas tures 
galimybip konsultuotis, rengdamas savo mo- 
kymosi pasiekimp aplankp neformaliojo ir 
savaiminio mokymosi pasiekimams vertinti. 

V principas. Tikslumas, pagrjstumas ir 
aiskumas siejamas su vertinimo rezultatp pa- 
tikimumu, kuris priklauso nuo pagrjstos ver- 
tinimo metodikos. 

VI principas. Voliuntarizmas ir sqmonin- 
gumas teigia, kad vertinimo ir pripazinimo 
procesas yra sudetinga, daug laiko atimanti 
ir reikalaujanti kandidato pastangp veikla, 
todel jis neturi buti privalomas, o paremtas 
pasirinkimo galimybe. 

VII principas. Atsakomybes (uztikrinan- 
cios vertintojq kompetentingumq) teigiama, 
kad atsakomybe vertinimo procese yra susi- 
jusi su asmenimis, atliekanciais vertinimp, jp 
formalia kvalifikacija ir realiais gebejimais. 


composing the design and development of 
the ANILA system. It is emphasized that all 
the step-by-step procedures of the assess- 
ment of non-formal and informal learning 
must be taken into account, and that another 
assessment methods will be used to verify the 
information presented in the portfolio; 

principle 2: Versatility of assessment 
methods emphasizes the diversity of learn- 
ing methods and triangulation in order to 
base the assessment results on deeper analy- 
sis of cognitive, psycho-motoric and affec- 
tive learning achievements. The assessment 
methods should include both the assessment 
of written information and the examination 
of the empirical evidence of the implicit com- 
petencies to be recognized; 

principle 3: Expedience, which is under- 
stood as an opportunity to use the assessment 
results, an ability to choose the part of formal 
education programme, which corresponds 
personal learning needs best, and as a stimu- 
lus for further participation in lifelong learn- 
ing processes; 

principle 4: Facilitation in the assessment 
and recognition is described as a pattern to 
ensure ANILA Candidate the possibilities to 
get consultations when preparing the portfo- 
lio for the ANILA; 

principle 5: Exactness, validity and trans- 
parency is associated with the reliance on the 
results of assessment that depends on rea- 
soned assessment methodology; 

principle 6: Voluntarism and conscious- 
ness states that the process of assessment and 
recognition is a complex, time-consuming 
and requiring endeavour of a Candidate; and 
therefore, it should not be compulsory, but 
based on the possibility to choose; 

principle 7: Trust (assuring the compe- 
tence of Assessors) states that trust in the as- 
sessment process is related to the people, 
implementing the assessment, their formal 
qualification and the real competence; 
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VIII principas. Periodiskas atnaujinimas. 
Neformaliojo ir savaiminio mokymosi pasie- 
kimq vertinimo sistema atvira pokyciams ir 
tobulinimui, todel svarbu jq nuolat atnaujinti. 
Butina nustatyti konkrecius perziuros inter- 
valus. Atnaujinti galima jvertinant sistemos 
efektyvumq ir jos tobulinimq. Procedures 
reikalingumas, naudojimas, tinkamumas ir 
metodikos efektyvumas turetq buti periodis- 
kai jvertinami. Mokymosi pasiekimij aplanko 
logika ir struktura turi buti perziureta atnau- 
jinant neformaliojo ir savaiminio mokymosi 
pasiekiimj vertinimo procedure. 

Parenkant vertinimo metodq vienam ar 
kitam dalykui, svarbu atsakyti j siuos klau- 
simus: ky svarbu jtraukti j mokymosi pasie- 
kimi} aplankq; kokiais kriterijais reikia vado- 
vautis nustatant besimokanciojo darby kokie 
kriterijai nusako, ar besimokanciojo darbo 
rezultatai yra pakankami; kokie vertinimo 
zymenys bus naudojami (balai ar kitos verti- 
nimo priemones). 

Portfolio rengimas pradedamas nuo susi- 
pazinimo su profesijos standartais ar studijij 
rezultatais, nurodytais studijq programoje, ir 
nuo numanomi; kompetencijij „dokumen- 
tacijos". Taciau netgi siame etape jrodymai 
renkami ir sisteminami pagal nustatytus 
standartus ir strukturq. Tokiu budu portfolio 
tampa budu, padedanciu atskleisti mokymosi 
pasiekimus is dokumentq, sumuojamaisiais 
ir formuojamaisiais tikslais. 

Mokytojo mokymosi pasiekiimj aplanke 
pateikiami jrodymai, apimantys mokytojo 
zinias, gebejimus, gabumus ir polinkius tam 
tikrais jo/jos tobulejimo etapais (Bullock, 
Hawk, 2005). Taigi rengiant portfolio nefor- 
maliojo ir savaiminio mokymosi pasieki- 
mams vertinti butina pamineti vertinimo 
kriterijus. Sumuojamojo (atskaitomybes) 
portfolio atveju kriterijai yra studijij rezultatai 
(teiginiai, kij formaliosios mokymosi progra- 
mos dalyvis privalo zinoti ir gebeti). Studijij 
rezultatij sijrasas laikomas iseities tasku ver- 
tinant neformaliojo ir savaiminio mokymosi 


principle 8: Periodic renewal. The system 
of assessment of non-formal and informal 
learning is open for change and development; 
therefore, it should undergo periodic renew- 
al. It is necessary to set regular intervals for 
its revision. The renewal could be performed 
through the evaluation of the system’s effec- 
tiveness and its improvement. The necessity 
of ANILA procedure, its utility, feasibility, 
propriety and accuracy, as well as the effec- 
tiveness of assessment methodology should 
be periodically examined. The logic and 
structure of the portfolio should be revised in 
line with renewals of ANILA procedure. 

When designing the assessment method 
for one or another subject to be assessed, it is 
important to answer the following questions: 
what has to be included into portfolio hie; 
what criteria should be used to ascertain learn- 
er work; what are the criteria to determine that 
the work of a learner is sufficient; what are the 
signs of evaluation (points or other evaluation 
means). 

Portfolio preparation starts at the stage 
of getting acquainted with the professional 
standard or the study outcomes of a study pro- 
gramme and the ‘documentation of implicit 
competencies. Even at this stage, however, evi- 
dence is gathered and organized according to 
the agreed standards and structure. This makes 
portfolio an important method for making 
learning achievements visible in documents, 
both for summative and formative purposes. 

A teaching portfolio contains evidence re- 
vealing knowledge, skills, values and attitudes 
of a teacher at his/her particular stage of de- 
velopment (Bullock, Hawk, 2005). Therefore, 
when preparing the portfolio for ANILA, it 
is essential to mention the assessment cri- 
teria. In case of summative (accountability) 
portfolio, the criteria are study outcomes (i.e. 
statements indicating what a participant of a 
formal study programme should know and 
be able to do). The list of studys outcomes is 
understood as a starting point when assessing 
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pasiekimus. Vadinasi, studiji} rezultatai kyla 
is kompetencijq ir tai suteikia jiems ypatingos 
svarbos kuriant lengvai palyginaimj kompe- 
tencijq ir jq pripazinimo si stem;}. Studiji} 
rezultatai yra tarsi kontrolinis sqrasas, api- 
budinantis ger;} mokym;}, ir „metras“, kuriuo 
ismatuojami asmeniniai pasiekimai lyginant 
juos su atitinkamais reikalavimais. Studiji} 
rezultatai formuluojami kaip butini studiji} 
programos siekiniai. Kuriant neformaliojo ir 
savaiminio mokymosi pasiekimi} vertinimo 
aplanko strukturq, butina tureti galvoje, kad 
jame turi buti ir mokymosi jrodymai (pamokq 
planai, mokymosi dalykai ir kiti dokumentai, 
susij§ su profesiniu tobulejimu), ir asmeniniai 
apmqstymai (uzrasytos mintys ir idejos apie 
jrodymus, pateiktus aplanke). 

Taciau sio aplanko rengimas sudetingas 
del to, kad tuo atveju, kai jo pagrjstumas ir 
struktura nera aiski ar tiksliai apibrezta, jo 
patikimumas gali nebuti toks didelis, kokio 
reikalaujama. Medziaga, surinkta mokymosi 
pasiekimp aplanke, apima mokymosi proce- 
ss, visp diskusiji} isvadas ir santrumpas, pas- 
tabas apie perskaitytq ir apmqstytq medzia- 
g;}, svarstymus apie problemi} sprendimus, 
diskusines ese, asmeninius pamqstymus ir 
kitus klausimus. Remiantis Brown ir Knight 
(1995), mokymosi pasiekimi} aplankas nera 
tik medziagos kruva ar beforme mase. Jo 
vert£ rodo jo turinys, medziagos atrinki- 
mo principai ir gebejimas tinkamai pateikti 
informacijq. 

Daugeliu atveji} mokymosi pasiekimi} ap- 
lankas profesijos mokytoji} rengime yra gana 
naujas dalykas. Nejgijus tarn tikri} gebejimq, 
kandidatams gana sudetinga surinkti me- 
dziagq, todel jiems butina pagalba. Rengiant 
mi net;.} aplank;}, svarbu, kad mokytojas, be- 
sirengiantis neformaliojo ir savaiminio mo- 
kymosi pasiekimi} vertinimui sulaukti} tinka- 
mos paramos is konsultanto (ar mentoriaus). 
Padedant konsultantui, kandidatas perziuri 
aplanke sukauptq medziaga ir nusprendzia, 
kuri medziaga geriausiai atspindi jo profesinj 


the achievements of non-formal and informal 
learning. Study outcomes are derived from 
competencies, and this peculiarity makes 
them crucial when creating the system of eas- 
ily comparable competencies and their recog- 
nition. Study outcomes are as a “check-list”, 
describing good teaching, and a “meter” to 
compare personal achievements against the 
required ones. Study outcomes are formu- 
lated as the required results within the study 
programme. In the course of ANILA portfolio 
development, one should bare in mind that it 
must contain both evidence of learning (lesson 
plans, units of study and other documents, 
related to professional development) and per- 
sonal reflections (written thoughts and ideas 
on the evidence presented in a portfolio). 

However, portfolio preparation is chal- 
lenging in a way that if the structure is not 
clear and well defined, the validity and reli- 
ability may not be as high as needed. Material 
included into portfolio reflects the learning 
process, conclusions and summaries of ah the 
discussions, notes on the read and reflected 
material, reflections on problem solving, 
argumentative essays as well as personal re- 
flections and questions. According to Brown 
and Knight (1995), portfolio is not a bunch 
of material or shapeless collection of it. The 
value of portfolio is reflected in its real con- 
tent, principled selection of the material and 
ability to present the material properly. 

In many cases, preparation of portfolios 
in VET teacher education is a rather new task. 
Without certain skills it is quite complicated 
for candidates to compile a portfolio; conse- 
quently, additional assistance is needed. In the 
process of portfolio preparation it is important 
for the teacher, going for ANILA, to receive a 
necessary support from the Counsellor (e.g. 
mentor, if apphcable). With the help of the 
Counsellor, the Candidate reviews the data 
gathered in the file and decides which mate- 
rial reflects their professional growth best. 
The Counsellor and the Candidate discuss 
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tobulejimq. Konsultantas ir kandidatas kartu 
aptaria siuos klausimus: kuriuo tikslu reikia 
surinkti medziagq, kokie yra aplanko pa- 
rengimo budai, kokie reikalavimai keliami 
medziagos pateikimui (jos apimtis, aplanko 
forma ir 1. 1.)? Webb (2007) siulo suburti kan- 
didatij grupq butent tam, kad jie pasidalytq 
savo patirtimi ir pasimokytij vieni is kitq taip 
padedami kitiems proceso dalyviams rengti 
aplankq ANILA procedurai labiau pasitikint 
savim. Tokius uzsiemimus veliau gali papil- 
dyti individualios konsultacijos. Rengdami 
aplankq, mokytojai privalo remtis tam tikra 
metodika, kurkjjie aptaria su savo konsultan- 
tu / mentoriumi. 

ISVADOS 

Remiantis literatures apzvalga, galima daryti 
isvadq, kad taikant mokymosi pasiekimq ap- 
lanko metodq profesijos mokytojq rengime 
siekiant pripazinti jij neformaliojo ir savaimi- 
nio mokymosi pasiekimus, sio aplanko apibre- 
zimo turinys turi buti susisietas su profesijos 
mokytojo specialybes ypatumais, specifisku- 
mu ir profesijos mokytojij rengimo kontekstu. 

Pagal keliamus tikslus mokytojij moky- 
mosi pasiekimij vertinimo aplankus galima 
suskirstyti j tris tipus: profesinio tobulejimo 
(formuojamasis pobudis), atskaitomybes 
(sumuojamasis pobudis) ir parodomqjj (rin- 
kodaros). Kadangi ANILA aplankq galima 
panaudoti ne tik formaliajam mokymui, bet 
ir siekiant pagrjsti neformaliojo bei savai- 
minio mokymosi pasiekimus, jis atitinka 
tiek formuojamqjj, tiek sumuojam;jji poziurj 
j vertinimcj. Savo pobudziu ir forma tai su- 
muojamasis mokymosi pasiekimij vertinimo 
aplankas, taciau tinkamas ir formuojamajam 
vertinimui, nes padeda sukurti mokymo- 
si planLj, paremt;j individualiais mokymosi 
poreikiais. Pasitelkus aplank^ abiem atvejais 
siekiama surinkti jrodymus apie tam tikras 
profesines zinias ir gebejimus. 


the following questions: why is it necessary to 
gather the material?, what are the possible ways 
of making a portfolio?, what are the require- 
ments for material in terms of scope, portfolio 
file format, etc. Webb (2007) suggests gather- 
ing groups of Candidates together specifically 
for the purpose of sharing the experience and 
learning from each other; thus enabling all 
participants to proceed with greater assurance 
to prepare their own portfolio for ANILA pro- 
cess. Such sessions can later be complemented 
with individual tutorials. While preparing a 
portfolio, teachers have to be guided by a cer- 
tain methodology, which they discuss together 
with their Counsellor / Mentor. 

CONCLUSIONS 

With reference to literature review it can be 
stated that, in the case of portfolio method 
application in VET teacher education for rec- 
ognition of non-formal and informal learn- 
ing achievements, the definition of portfolio 
should be more related to the characteristics 
and specificities of the VET teacher profession 
and VET teacher education context. 

According to their purpose, portfolios 
of teachers may be at least of three types: 
professional development (formative char- 
acter), accountability (summative character) 
and showcase (marketing) portfolios. Since 
ANILA portfolio may be used both in the 
process of formal education and when prov- 
ing non-formal and informal learning, it con- 
forms to both formative and summative ap- 
proaches towards assessment. In terms of its 
nature and form, it is a summative portfolio, 
yet contributing to the formative assessment 
as well by enabling the preparation of a learn- 
ing plan based on individual learning needs. 
In both ways, using the portfolio aims at col- 
lecting the evidence information for proving 
the possession of certain professional knowl- 
edge and skills. 
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Neformaliojo ir savaiminio mokymosi 
pasiekimi} vertinimo procese aplanko meto- 
das, kuris grindziamas savys vertinimu, yra 
laikomas svarbiausia priemone. Savqs verti- 
nimo rezultatai sqlygoja empirinio patikrini- 
mo jrodymi}, pateiktq mokymosi pasiekimi} 
aplanke, metodikq. 

Literatures apzvalgos rezultatai rodo, kad 
prasmingam mokymosi pasiekimi} vertinimo 
aplanko naudojimui butinos prielaidos - pro- 
fesijos standartai ar studiji} rezultati} sqrasas, 
pateiktas pasirinktoje mokymo program oje. 
Be to, konsultantas atlieka svarbu vaidmenj 
nurodydamas, kaip pateikti mokymosi pasie- 
kimus aplanke, kad jie butq aiskiai matomi ir 
lengvai ivertinti pagal profesijos standartus 
ar studijp rezultatus, nurodytus studiji} pro- 
gramoje. Del aplanko strukturos turi susitarti 
vertintojai ir AN1LA kandidatai. 

Svarbu pabrezti, kad vienas svarbiausii} 
uzdavinii} pildant mokymosi pasiekimi} ap- 
lanki} po mokymosi pazangos jvertinimo, yra 
mokytoji} profesinis tobulejimas remiantis 
savo veiklos savianalize. Kadangi aplankas 
yra priemone, atspindinti mokytojo profesinj 
tobulejimq, naudojimasis juo neturetq sutapti 
su formaliosios studiji} programos pabaiga. 
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In the process of ANILA, portfolio is a 
staring method based on self-assessment. 
The results of self-assessment determine the 
nature of empirical examination of the evi- 
dential statements presented in the portfolio. 

The results of literature review reveal that 
a meaningful use of portfolio requires such 
preconditions as the professional standard 
or the list of study outcomes formulated in 
a chosen study programme. Moreover, the 
important role should be assumed by the 
Counsellor providing instructions on how to 
include personal learning achievements into 
the portfolio so that they are visible and easily 
measurable against the professional standard 
or the study outcomes in a study programme. 
The structure of portfolio should also be 
agreed upon by those, taking the role of As- 
sessors, and the ANILA Candidates. 

It is worth emphasizing that after the 
evaluation of learning progress, one of the 
main tasks for the portfolio development 
is to encourage teachers’ self-development 
through professional self analysis. As port- 
folio is a tool for reflecting the professional 
development of a teacher, it should not finish 
with a formal education programme. 
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